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As teachers and education support professionals, we at TSTA
play an important role in providing Texas school children the
opportunity for a successful future. We also must assure a
strong future for our own organization.

TSTA is blessed with hard-working, experienced members
and leaders who contribute much to public education and to
the professional advancement of our fellow teachers and
support staffers. But there are also plenty of opportunities for
our younger members to become active participants in our
“leadership pipeline,” our route to continued success.

I applaud Montserrat, a bilingual pre-kindergarten teacher in
Austin ISD, and her young colleagues who already are working

tirelessly — both in the classroom and in their TSTA local as-
sociations — to make a difference. You can read some of their
stories in this issue of the Advocate.

Our younger members bring youthful enthusiasm to our
classrooms, along with fresh perspectives and new ways to
tackle old and emerging problems. They are doing so during
one of the most difficult and challenging budgetary periods
faced by public schools in decades.

TSTA’s more experienced members must help and encourage
our up-and-coming leaders. No one is trying to shove senior-
ity aside. We veterans have invaluable experience, and we
must find opportunities to share our knowledge, honed
through years in the public education, union, and political
arenas, with our younger counterparts.

We experienced members must recruit our younger colleagues
for TSTA membership and be receptive to their new ideas.
Our organization must be dynamic, not to blindly embrace
change merely for change’s sake, but to increase our member-
ship, advance our professionalism, improve the Texas public
education system, and enhance our students’ opportunities.

Our goal of offering a sound education to our students in a
safe and healthy environment — and getting them to and
from campus safely — remains the same. But technology has
transformed the way our students learn, and our young gen-
eration of tech-savvy teachers is at the forefront of these
changes. These teachers are not afraid to embrace new ideas
and ways of doing things, and we more experienced profes-
sionals must encourage and mentor them.

Teachers and other educators know as well as anyone that the
future of our state is in our classrooms today. The future of
those classrooms is increasingly in the hands of our younger
teachers. And so is the future of our profession.

By working cooperatively and blending the wisdom of experi-
ence with the fresh vitality of youth, we will assure a strong
future for Texas’ public schools and for TSTA.

The fresh vitality of youth
As you have noticed, the cover of this magazine features a photo of Montserrat
Garibay, a young leader who not only represents the future of public education in Texas
but also the future of TSTA.  By Rita Haecker, TSTA President
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10 Things to Know

1NEA EXECUTIVE DIRECTOR SPENDS A WEEK TOURING TEXAS
John Stocks, who became the executive director of the National Education Association on Sept. 1, visited schools and met
with members on what he called a “listening tour” of West and South Texas during October. He was accompanied on the

trip by TSTA President Rita Haecker, Vice President Noel Candelaria, and Executive Director Richard Kouri. See page 25 for more
photos from the tour, courtesy of Miguel Gonzalez, NEA Public Relations.

6WHAT’S NEW 
AT THE NEA 
ACADEMY?

The NEA Academy,
www.neaacademy.org, offers
the best in online continuing
education and Master’s de-
grees that will fit your bud-
get, your schedule, and your
life. Among the programs
you can find there:

• Tuition assistance for 
laid-off NEA members.
Walden University offers
qualified members a 50
percent tuition reduction
on their first term when
they enroll in the M.S. in
Education or the M.S. in
Instructional Design and
Technology program, plus
an additional 10 percent
tuition savings on the re-
maining portion of their
program.  

• A free 1.5-hour course on
managing asthma in the
school environment that

addresses the causes,
signs, and symptoms; trig-
gers; key elements of
asthma control; and strate-
gies for creating asthma-
friendly schools.

• Strategies for classroom
teachers and paraprofes-
sionals to use in working
with students of limited
English proficiency — a
five-hour course for $69.

7HOW ARE THE
BUDGET CUTS 
IMPACTING YOU?

Tell us how the budget cuts

are affecting your school and

your classroom. We know

many programs and oppor-

tunities for students have

been lost this year. Help us

compile a list of how budget

cuts are impacting Texas’

schools. 

We need to help legislators

and the public understand.

Email your stories to

debbiem@tsta.org. (We are

also still looking for two

other kinds of stories: How

you have made a difference

in the life of a student and

local organizing successes.)

8BECAUSE ‘NEWS’
AND ‘QUARTERLY’
DON’T MESH

For the latest news about
education and the associa-
tion, please check our web-
site at www.tsta.org. 

You also can follow us on
Twitter at http://twitter.com/
txstateteachers and on Face-
book at www.facebook.com/
texasstateteachersassociation.  

9IF YOU PLAN
YOUR VACATIONS
AROUND THE RA

The NEA Representative
Assembly (RA) is the largest
democratic deliberative
assembly in the world. Dur-
ing the RA, some 9,000
delegates from state and
local affiliates gather to set
policy and chart the direc-
tion of NEA. Here’s where
the RA meets for the next
eight summers:

2012: Washington, D.C.

2013: Atlanta, Georgia

2014: Denver, Colorado

2015: Miami Beach, Florida

2016: Washington, D.C.

2017: Boston, Massachusetts

2018: Minneapolis, Minnesota

2019: Houston, Texas 

5ESKELSEN JOINS PRESIDENT’S ADVISORY COMMISSION 
In October, NEA Vice President Lily Eskelsen was sworn in as a member of the

Presidential Advisory Commission for the White House Initiative on Educational

Excellence for Hispanics. The commission will advise President Obama on educational at-

tainment of Hispanic students. See www.nea.org/home/48692.htm for more information.

10ESP MEMBERS TO MEET IN MEMPHIS
The 2012 NEA Education Support Pro-
fessionals Conference will be March 9-11

at the Marriott Memphis Downtown Hotel. You’ll
leave with the skills needed to build stronger locals;
you’ll learn how to forge strong internal and external
relationships, organize members, and help them have
a positive influence on student achievement.
www.nea.org/grants/31430.htm 

2PRESIDENT
OBAMA MEETS
TSTA PRESIDENT  

On Nov. 1, TSTA President

Rita Haecker was one of 11

NEA leaders who met with

President Obama in the White

House to discuss the American

Jobs Act (AJA). AJA will pro-

vide funds to retain and hire

educators, rebuild schools,

and keep America moving

forward toward educational

and economic success. 

3LOYA UNOPPOSED
IN NEA DIRECTOR
ELECTION

The filing deadline for NEA
Director for Texas, Place 2,
was Sept. 15, 2011; this
NEA term will run Sept. 1,
2012 through Aug. 31,
2015. 

Evelina Loya, a member of
Garland Education Associa-
tion, is unopposed in her
bid for a second term in this
position. 

4WEBSITE PROMOTES ONLINE SAFETY 
NEA Health Information Network has launched
bnetsavvy, a website with resources, tools, and in-

sights that can be used to promote safe and smart Internet
behaviors. Check it out at www.neahin.org/bnetsavvy. 
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Opinion

Election 2012: Time for
accountability
TSTA Public Affairs Director 
Ed Martin, Nov. 3, 2011

The campaigns are underway, and the po-

litical pundits are keeping score every

night on cable TV, but for educators, Elec-

tion 2012 is not about the politicians, it’s

about us. Most voters will go to the polls

to vote for a Presidential candidate, but

this election is about much more than

that. It’s also about our students, our

classrooms, and stopping the assault on

our public schools.

The stakes have never been higher. For

the first time in over 60 years, the Gover-

nor and the legislative majority failed to

meet the state’s legal responsibility to pro-

vide enough state funds to cover pro-

jected school enrollment. They left $6 bil-

lion sitting unspent in a Rainy Day Fund

while shortchanging local schools by over

$5.3 billion. 

The legislative cuts carried a harmful

punch. Thousands of teachers were laid

off with even more layoffs expected next

year. Local districts have requested

waivers to allow over 5,000 crowded

classrooms to exceed class size limits.

And the new STAAR test will add an even

greater standardized testing burden at a

time teachers need more freedom to teach

and help students learn. And, in 2013,

we expect an assault on the Teacher Re-

tirement System pension fund.

Teachers and public school employees are

in a unique position to make a candidate’s

record on public education the defining

issue in legislative and local school board

elections. Over 500,000 teachers and

public school employees are woven into

the fabric of every Texas community, and

our voices can command the attention of

friends, family, and voters.  

It’s our responsibility to make sure voters

understand that over $5 billion in educa-

tion cuts had a direct and harmful impact

on our children’s classrooms. Democracy

requires citizens to hold elected officials ac-

countable for their actions. On behalf of our

students, their parents, and our fellow edu-

cators, 2012 is the time for the same kind

of accountability at the ballot box that pol-

iticians demand from teachers in the class-

room. We cannot afford to remain silent.

Candidate Perry vs. 
Gov. Perry on teacher jobs
TSTA Public Affairs Specialist 
Clay Robison, Oct. 20, 2011

Last spring, Rick Perry, the governor of

Texas, gave school teachers the back of

his hand as he presided over more than

$5 billion in education budget cuts.

Teachers were losing jobs, but budget

cuts were Perry’s first priority, even as en-

rollment in Texas’ public schools was in-

creasing by 80,000 or 85,000 a year.

Now, Rick Perry, the Republican presi-

dential candidate, is claiming another

viewpoint for the national media.

The Fort Worth Star-Telegram story

linked below is another report about how

Perry’s slash-and-burn approach to bud-

get-writing is undermining his claim to

be a champion “job creator.”

Among other things, it points out that

public sector jobs have grown at a faster

rate than private sector jobs during Perry’s

nearly 11 years as governor and that the

loss in August of 11,500 jobs in local gov-

ernment, including schools, was a major

factor in raising Texas’ unemployment rate

to 8.5 percent.

Most of this has been reported before, but

the article also found a quote from Perry,

the national candidate, explaining (be-

lieve it or not) that population growth re-

quires more teachers in the public schools.

According to the article, the governor said

on CNBC: “Well, our teachers in Texas

are public employees. So we’ve had a

huge influx of people into the state of

Texas. So you have to have more teachers,

obviously, to do that as well.”

Obviously.

Unfortunately, Perry and the legislative

majority deliberately chose to ignore the

obvious last spring, when they were im-

posing the deep budget cuts on Texas’

public schools.

TSTA doesn’t have a running count of how

many Texas teachers have lost their jobs so

far under Perry’s anti-education budget.

But the well-respected Center for Public

Policy Priorities believes that as many as

49,000 school jobs, including teachers,

may be lost by this time next year. Mean-

while, enrollment in Texas public schools

will have grown by 170,000 kids since

the governor signed the budget.

http://bit.ly/vwnOKo

Perry security, a 
growth industry
TSTA Public Affairs Specialist 
Clay Robison, Oct. 3, 2011

While school districts and most state

agencies are struggling with billions of

dollars in Rick Perry budget cuts, one

group of state employees is spending

more taxpayer dollars, lots more. This

would be the governor’s state-paid secu-

rity detail. Perry has long exercised his

fondness for travel at someone else’s ex-

pense, but the tab is rapidly increasing

now that he is crisscrossing the country,

running for president.

Perry for years has used political funds to

pay for his own travel expenses, and that

practice continues. But Texas taxpayers al-

ways have paid for his Department of Pub-

lic Safety bodyguards, and they still are.

According to a recent article in the Hous-

ton Chronicle and San Antonio Express-

News, the taxpayer-paid cost for security

for Perry and/or his wife for out-of-state

trips since his re-election 11 months ago

exceeds $364,000.

That covers 38 trips in all, including a fam-

ily vacation to the Bahamas, economic de-

velopment and book promotion tours and,

more recently, presidential campaigning.

The last eight trips covered by the article,

which included Perry’s first several cam-

paign trips to South Carolina, Iowa and

New Hampshire, accounted for $70,869 of

the total. The amount already is outdated

by thousands of dollars and will continue

to escalate.

The governor obviously needs security.

But should the taxpayers have to continue

paying for his security on presidential

campaign trips? Or, should Perry reim-

burse the state from his political contribu-

tions? In a blog posting, an editorial writer

for The Dallas Morning News wrote that

since the governor is seeking another of-

fice, “a strong argument could be made

that his campaign should foot the bill.”

While the high-flying Perry has been run-

ning up his security costs, he, of course,

has been demanding that mere mortals

make do with less. He demanded deep

budget cuts from the Legislature in edu-

cation, health care and other important

programs and signed the worst public ed-

ucation budget in Texas of his lifetime. It

slashed $5.4 billion from public schools

and, with it, many educator jobs.

Compared to cuts that deep, $364,000

may not seem like much. But it could

help a school district, such as Dallas ISD,

which lost more than 1,000 teachers and

other employees since the last school

year, start rehiring. You could pay about

seven teachers for a year for $364,000

(based on Texas’ average teacher pay),

and you could pay many more with the

huge security tab the governor will have

rung up by the time the presidential

nominating season is over next spring.

President Obama will visit Dallas tomor-

row to promote his new jobs plan, which

could mean at least $191.6 million for

Dallas ISD. Perry opposes it.

The Department of Public Safety has

fought the public release of information

about Perry’s security expenses. And, three

months ago, the Texas Supreme Court

ruled that DPS need only report the bot-

tom line. The details of how the money

actually is spent can now remain secret.

DPS argued security concerns, although I

believe the agency was more concerned

about being embarrassed by publicity

over how extravagant some of the ex-

penses can be.

Two years ago, for example, Perry trav-

eled to Israel to accept a “Defender of

Jerusalem” award from a political sup-

porter. Security for that five-day trip cost

more than $70,000. Many school districts

can hire two teachers for a year for that

amount. The tab included $17,000 for

the bodyguards’ rooms at the King David

Hotel and nearly $13,000 for their food.

That would buy a lot of school lunches.

http://bit.ly/vMaqBK

Putting school kids’
health and safety at risk
TSTA Public Affairs Specialist 
Clay Robison, Oct. 10, 2011

More than our children’s academic oppor-

tunities are jeopardized by the budget cuts

forced upon school districts by Gov. Rick

Perry and the legislative majority. Our

kids’ health and safety also are at risk.

Here are two examples coming to my at-

tention. The first involves cafeteria workers

in San Antonio ISD, and the second is

about overcrowded school buses in North-

east ISD, another San Antonio district.

SAISD cafeteria workers are now required

to double up as custodial workers, raising

the threat of food contamination and seri-

ous illnesses being spread in the district’s

cafeterias.

In addition to preparing and serving

food, the food service employees also are

cleaning and mopping the cafeterias and

hauling garbage bags and trash bins to

the dumpsters. They are doubling up be-

cause the budget-strapped school district

(that’s a redundant description these

days) tried to save money by cutting cus-

todial positions.

The San Antonio Alliance, TSTA’s local af-

filiate, has filed a grievance against the

district on behalf of the workers, who

also risk on-the-job injuries for heavy lift-

ing, pulling and pushing, which they did-

n’t sign on to perform

The most critical health risk, however, may

involve the students who eat in the cafete-

rias each school day. With extra duties to

perform, even the most-conscientious and

careful cafeteria workers may occasionally

get in too big of a hurry to perform ade-

quate sanitation. And, SAISD may be one

skipped hand-washing away from a bunch

of sick kids. 

As outlined in the TV story linked below,

buses in Northeast ISD are so crowded that

some students have to sit on the floor, en-

dangering their safety and even their lives

in the event of an accident. Despite the

pleas of parents and other safety advocates,

the Legislature has never seen fit to order

seat belts on most school buses, much less

prohibit overcrowding. Districts were sup-

posed to install belts on new buses, but the

state cut the funding.

Now, heaven forbid, Northeast ISD is one

bus wreck away from a potential disaster.

Budget cuts have real-life consequences,

folks. The governor and legislative major-

ity can pretend they don’t, but school 

employees — and school kids — know

better. http://bit.ly/w27fLw
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been routinely granted by the Texas
Education Agency, have been increas-
ing in recent years.

But this year, the number of waiver re-
quests may have set a record. Although
that is disheartening to many educators
and unfair to thousands of young stu-
dents, it should come as no surprise,
following the enactment of the worst
public education budget in Texas in
more than 60 years.

Gov. Rick Perry and the legislative ma-
jority cut $4 billion from the state’s fi-
nancial obligations to school districts,
approving an appropriation that does-
n’t cover the 170,000 new kids ex-
pected to enroll in Texas’ public
schools over the next two years. And
they cut another $1.4 billion from pub-
lic education grants for such programs
as full-day pre-kindergarten, while
leaving $6.5 billion of the taxpayers’
money unspent in the emergency
Rainy Day Fund.

While leaving 22-1 ostensibly intact,
the governor and legislators passed the
buck for dealing with the impact of the
budget cuts to local school districts
and the Texas Education Agency. State
Education Commissioner Robert Scott
then made it even easier for districts to
get waivers from 22-1 by adding a new
waiver provision — “financial hardship.”

By the time the Advocate went to press,
242 school districts, almost one-fifth of
the state’s total, had filed waiver requests
with TEA. That compared to 168 dis-
tricts during the 2010-11 school year
and 144 in 2009-10. Some districts
filed for waivers for multiple classes.

Altogether, some 5,243 classes were in-
cluded in the waiver requests. That was
double the number of classes for which
waivers were granted in 2010-11. By
press time, TEA had approved the vast
majority of waiver requests, rejecting

some class size changes in only a hand-
ful of districts. And there is no limit,
under a waiver, to how large an indi-
vidual K-4 class can grow.

According to media reports, Houston
ISD was seeking waivers for more than
1,000 K-4 classes: Northside ISD in
San Antonio, 440; and Cypress-Fair-
banks ISD, about 300. Elsewhere, Den-
ton ISD was seeking waivers for 83
classes; Tyler ISD, 81; Victoria ISD, 43;
Abilene ISD, 101; and Keller ISD, 61.

Even a relatively small district, River
Road ISD in Amarillo, filed for waivers
for seven classes — three in kinder-
garten, three in first grade and one in
third grade.

And the number of classes larger than
22-1 may continue to increase. Dis-
tricts can apply for additional exemp-
tions throughout the school year if
their enrollments grow.

Patrick M. Self, a fourth grade teacher
at Andre Elementary School in Cy-
press-Fairbanks ISD and a member of
Cy Fair TSTA/NEA, greeted 27 stu-
dents on the first day of the fall semes-
ter. They included a number of English
as a Second Language (ESL) students
and six special education students of
varying degrees of disability.

“It was a struggle just to manage that
many kids in a room,” he said, noting

that he often felt like he was babysit-
ting more than teaching. He even had
to borrow chairs from another class-
room for every child to have a seat.

“It was very difficult. It was very hard
to put them into groups because they
were at so many different (learning)
levels,” he added. “There were days
when I just had to pick which group I
was going to work with.”

Consequently, the other kids didn’t get
the attention they needed that day.

Six weeks into the semester, Cy-Fair
hired an additional teacher for Andre,
and Self’s class was reduced to 22, in-
cluding the six special education stu-
dents. He is assisted with the special
education kids by a paraprofessional
but continues to have his hands full.

Self, nevertheless, considers himself
“kind of lucky” because many other K-
4 teachers in the district still have
larger classes. Cy-Fair, as noted above,
is seeking about 300 class-size waivers
from the state.  

Legislators and school superintendents
looking for an excuse to retreat on 22-
1 often claim there is nothing “magical”
about a class size of 22. But they ignore
the experiences of teachers, such as
Self, and research that repeatedly has
shown that the smaller the class, the
better the student outcomes on such
measurements as test scores and even-
tual college enrollment.

In one of the most frequently cited
studies, the Student Teacher Achieve-
ment Ratio (STAR) study conducted in
Tennessee in the 1980s, students in
kindergarten through third grade who
were assigned to small classes were
found to outperform their classmates
assigned to larger classes. Black stu-
dents, economically disadvantaged stu-
dents, and boys benefitted the most
from the smaller classes in that study.

Education Cuts

This is why the Legislature in 1984, as part of the landmark
public education overhaul known as House Bill 72, enacted a
law setting a cap on the student-teacher ratio in each kinder-
garten through fourth grade class at 22-1. That cap has been
credited with helping to raise student test scores and other
educational improvements and, 27 years later, remains over-
whelmingly popular with parents and teachers alike.

Due to the work of TSTA and other public education advo-
cates, the 22-1 limit survived a strong assault from short-
sighted legislators (and many school administrators) during
the budget-slashing legislative sessions earlier this year and,
technically, remains on the books. Nevertheless, several

thousand K-4 classes throughout the state have shot through
the 22-1 ceiling.

The media has been full of reports of primary classes as large
as 24, 25, 26, or more. One Houston-area teacher, in a post-
ing on the TSTA Facebook page, said his kindergarten class
had 28 kids.

This year, of course, is not the first time K-4 classes have ex-
ceeded 22 students. From the day the limit became law, the
Legislature has allowed school districts to seek waivers for
such reasons as lack of classroom space or an inability to hire
enough qualified teachers. And waiver requests, which have

When students’ needs take second place
When it comes to class size, especially in the elementary grades, more is less. More
students per class means less time for a teacher to give each child the individual
attention so crucial to helping the child develop strong learning skills. By Clay Robison

Altogether, some 5,243 
classes were included 
in the waiver requests. 
That was double the 
number of classes for 
which waivers were 
granted in 2010-11.



Winter 2011-12 11

MONTSERRAT GARIBAY
When you teach a pre-kindergarten
class of 4-year-olds, success requires
patience, and it must be measured in
small steps. But it can be memorable.

“When they start pre-K, many of my stu-
dents have never been to school. They
can’t even hold a pencil. They don’t
know any letters. They don’t know any
shapes. They don’t know any colors. And
a lot of them don’t have social skills,”
said Montserrat Garibay, a bilingual
teacher at Austin ISD’s Lucy Read Pre-
kindergarten Demonstration School.

Her students, all native Spanish speak-
ers, face the additional challenge of
learning English.

Some of the first things the young
children learn are how to share and 
use words to communicate with one
another and with their teacher.

“They’re not fighting anymore. They’re
listening,” Garibay said of her latest
group of charges, several weeks into
the fall semester. “Half of my class is
starting to write their names. It’s going
to be a wonderful year.”

Her school days can run as long as 10
hours; part of her weekend is devoted
to class preparation; and the threat of
budget cuts is never very far away. But
she knows what she is doing is making
a positive difference in young lives, and
sometimes she is rewarded with a per-
sonal reminder.

10 TSTA Advocate

A more recent, follow-up study found
that students assigned to small classes
at the beginning of elementary school
were more likely to be enrolled in col-
lege at age 20.

Research also has indicated that the
greatest academic benefit is realized
when students, particularly disadvan-
taged students, are placed in small
classes in the earliest grades.

The Texas Elementary Principals and
Supervisors Association (TEPSA) also
conducted research strongly indicating
that 22-1 has been a positive factor in
student and school performances in
Texas.

According to TEPSA, the number of
class size waivers granted in 2007-08
per campus was in direct inverse pro-
portion to the state accountability rat-
ing of that campus. In other words, the
higher rated campuses received fewer
waivers to the 22-1 cap. TEPSA de-
rived its finding from the TEA Regional
and District Level Report to the 2009
Legislature.

TEPSA found that only about 10 per-
cent of “exemplary” campuses asked
for and received waivers allowing
larger class sizes, compared to 40 per-
cent of lower-ranked “recognized” cam-
puses and 50 percent of the even
lower-ranked “academically accept-
able” campuses.

Not only do more waivers mean weak-
ened educational opportunities for
Texas’ youngest students, they also
mean fewer job opportunities and
more layoffs for K-4 teachers.

TSTA doesn’t yet know how many
teachers and other school employees
have lost their jobs as a result of the
state budget cuts. The Center for Pub-
lic Policy Priorities, a well-respected,
Austin-based think tank with expertise
in state budgetary issues, has projected
the loss of as many as 49,000 school
jobs by the time the second round of
budget reductions takes effect in 2012-

13. Some school districts will suffer
even deeper budget cuts then, and
Texas will lose $830 million in emer-
gency, federal education funds that
saved many educator jobs this year.

Consequently, the number of 22-1
waivers may increase next year.

Meanwhile, increasing class sizes in K-
4 is not the only bite financially chal-
lenged districts are taking out of the
classroom. High school and middle
school classes also are larger in some
districts, and teachers’ work schedules
are more crowded.

According to one TV news report, at
least one high school in Houston ISD,
which is struggling with an $80 million
loss of state funding, began the fall se-
mester with more than 100 additional
students and 19 fewer teachers. Conse-
quently, there were classes with more
than 40 students, although the princi-
pal denied reports that some students
in packed classrooms were sitting on
the floor.

Dallas ISD shed more than 1,000 em-
ployees over the summer, many
through early retirement, so the district
could save money by increasing class
sizes in middle and high schools.

Staff cuts in Arlington ISD have forced
high school teachers to teach extra
courses while getting less conference
time.

Gareth Gingell, a science teacher at
Langham Creek High School in Cy-
press-Fairbanks, said his classes have
increased by about five students each
this year. The largest is now 35.

“We have to do more group work. And
it has cut down on the ability to do
labs because we don’t have enough
equipment for all the people,” he said.
“It’s just much more difficult to meet
the needs of individual students.”

Clay Robison is TSTA’s public affairs
specialist.

What is success?
Three Austin teachers talk about how they define success in their classrooms and
how they overcome obstacles to achieve it.  By Clay Robison

Member Spotl ight
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She teared up when she recalled run-
ning into a former student, now a
sixth-grader, at a neighborhood store.

“He said that he was learning a lot. He
was one of the kids who were struggling
with behavior (in pre-K). So it was very
nice to see he was very communicative,
was very well mannered,” she said. “I
think that pre-K really works.”

It works because of Garibay and other
dedicated teachers like her.

Now in her ninth year in the class-
room, Garibay, a member of Education
Austin, begins each school year by
reaching out and recruiting the assis-
tance of parents, few of whom speak
English themselves but they value the
opportunity she gives their children.

She spent the first two weeks of this
school year making home visits to the
parents of her 20 students.

“Home visits are very important to
build good relationships with the par-
ents,” she said. “In pre-K, I think that
it’s essential that they trust me; they
know I’m the teacher and that we’re
going to work together.”

She also invites parents to activities at
the school, and she reaches into her
own pocket to pay for learning tools
that AISD doesn’t provide and many of
the parents can’t afford.

Her students, for example, have a gar-
den outside the classroom. Garibay
planned to purchase the dirt, seeds,
and plants herself.

“It’s important to me for the parents to
come (see the garden). If they don’t
have the money, it doesn’t matter. I just
want them to be here,” she said. “So I
tend to just put (in) the five, 10, 20, or
40 dollars.”

Pre-kindergarten is credited with
building an early foundation that keeps
the low-income and English-learning
children it serves in school, rather than
dropping out, in the later grades.

Garibay doesn’t know how many of her
early students, who are now teenagers,
are still in school. But, she said, many
parents have told her they were grate-
ful their children went to pre-K be-
cause now they are happy and excited
about school.

IAN GRAYSON
For Ian Grayson, teaching is the “family
business.”

“My father was a teacher. My mother is
still a teacher. My mother’s sisters, most
of them are teachers. My dad’s father
was a teacher. It’s just something that
kind of happens,” he said.

Grayson, an Education Austin member,
teaches U.S. history and economics at
Austin High School. He believes the
road to success is not reciting answers
for his students to memorize but teach-
ing them how to find the answers by
thinking through what they know.

“Someone asks you a question, you
don’t answer it. You start teaching them
how to learn the answer themselves,”
he explained. “Teaching for me has al-
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ways been a joy. It’s always been really
fun, as stressful as it gets.”

Grayson enjoys telling students they
have answered a question correctly and
watching their eyes “pop up” as if they
don’t believe it.

“If we could all get it right the first time,
we wouldn’t need school,” he said. “It’s 
not me giving them the information so 
they can answer correctly. It’s me show-
ing them how they can apply their own
understanding to it (a question) and 
come up with the correct answer.”

Grayson believes the period of Ameri-
can history that his students find most
interesting is the 1920s, including Pro-
hibition and a changing culture.
Thanks to the emergence of radio ad-
vertising, it was the first time that
youth became a target demographic.

“The automobile and the radio made
teenagers and people in their 20s mo-
bile, and it changed their social interac-
tions and their social dynamic,” he
said. “They started to become the cul-
ture of the demographic that was
looked at as the ‘cool’ group or the one
that was ‘in’ at that moment. So the
kids really kind of get into that.”

Standardized test scores indicate Grayson
is successful at what he does, but he re-
alizes it may be years before a fuller mea-
sure of his efforts can be determined.

“I don’t think they (students) are really
going to understand and appreciate the
need to apply what they learn here until
they are truly adults and they have to
function in our society as such,” he said.
“At this point they’re just absorbing it
all, and I’m doing my best to plant seeds
so they’ll grow into something meaning-
ful in 10 years, when they realize how
much their parents really did (know).”

MARIA REYNA MENDOZA
Maria Reyna Mendoza, part educator,
part social worker, and last year’s
Teacher of the Year at Andrews Ele-
mentary School in Austin ISD, ex-

presses a lot of warmth for her mostly
low-income students. She has been
known to find coats and purchase
socks for her third-graders and, some-
times, even make home visits.

But she doesn’t coddle them.

“I tell them there are no excuses for not
doing homework, not meeting school re-
quirements,” she said. “I’m strict, I’m just,
I’m fair, but at the same time I’m caring.”

A native of Mexico who grew up in San
Antonio, Mendoza teaches reading and
social studies. She has 18 kids in each
of two bilingual classes and 17 in a
third. Spanish is her students’ native
language, and most qualify for a free or
reduced price lunch.

Andrews has achieved “recognized”
status, the state’s second highest ac-
countability rating, from the Texas Ed-
ucation Agency, thanks to the hard,
dedicated work of Mendoza and other
teachers like her.

“Telling a student ‘I believe in you’ can 
make a big difference,” she said.

Mendoza’s contribution to student suc-
cess includes 13- to 14-hour days, in-
cluding visits with parents and prepa-

ration and grading time at home. She
also spends about $100 to $150 a
month from her own pocket to pur-
chase school supplies and personal
items for her students.

Since many of her students’ parents are
struggling financially, she is concerned
about conditions at home and the impact
that has, not only on the kids’ education
but also on their overall well-being.

“Some parents don’t know how to help
their kids” with their school work, she
said. “Sometimes, I give a lesson to the
parents.”

In class, the 28-year-old Education
Austin member has her students apply
for “jobs” for which they can earn play
money. Then they use the “money” to
purchase supplies or personal items in a
classroom “store.” The idea is to help
teach the youngsters how to earn money
and let them experience the responsibil-
ity that comes with fulfilling a job.

“It (teaching) is not easy. It’s very, very
challenging,” Mendoza said. But, she
added, it is also very rewarding.

“Seeing their little faces after they fi-
nally get something. They’re happy
about learning.”

“When they leave pre-K, I am very
happy that a lot of them know the very 
basics, and they know how to behave, 
and they know how to ask a question. 
To me, that’s very important,” the 
teacher said.

“A lot of the kids that end up dropping
(out of school)…never had a good
foundation….If they like school and
they’re excited about it, they’re going to
keep going, no matter what.”

Garibay admitted that the state budget-
cutting last spring, including the loss of
grants for full-day pre-K, was “very, very
scary” for her and other pre-K teachers.
She is grateful that Austin ISD found
other funds to keep the full-day program,
but she pointed out the district is still
struggling with budgetary problems.

“We don’t know what’s going to hap-
pen. We need to educate our peers and
educate our community and really em-
power the parents to speak up and say,
‘Pre-K is important,’” she said.

“We need to invest in our (next) gener-
ation right now while they are young
and ready to learn.”
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Why are Finland’s schools successful?
The country’s achievements in education have other nations 

doing their homework.  By LynNell Hancock

Successful Schools

It was the end of term at
Kirkkojarvi Comprehensive
School in Espoo, a sprawling
suburb west of Helsinki,
when Kari Louhivuori, a vet-
eran teacher and the school’s
principal, decided to try
something extreme — by
Finnish standards. One of
his sixth-grade students, a
Kosovo-Albanian boy, had
drifted far off the learning
grid, resisting his teacher’s
best efforts. The school’s
team of special educators —
including a social worker, a
nurse, and a psychologist —
convinced Louhivuori that
laziness was not to blame.
So he decided to hold the
boy back a year, a measure
so rare in Finland it’s practi-
cally obsolete.

Finland has vastly improved
in reading, math, and sci-
ence literacy over the past
decade in large part because
its teachers are trusted to do
whatever it takes to turn
young lives around. This 13-

year-old, Besart
Kabashi, received
something akin to
royal tutoring.

“I took Besart on
that year as my pri-
vate student,”
Louhivuori told me

in his office, which boasted
a Beatles “Yellow Subma-
rine” poster on the wall and

an electric guitar in the
closet. When Besart was not
studying science, geography,
and math, he was parked
next to Louhivuori’s desk at
the front of his class of 9-
and 10-year-olds, cracking
open books from a tall stack,
slowly reading one, then an-
other, then devouring them
by the dozens. By the end of
the year, the son of Kosovo
war refugees had conquered
his adopted country’s vowel-
rich language and arrived at
the realization that he could,
in fact, learn.

Years later, a 20-year-old Be-
sart showed up at Kirkko-
jarvi’s Christmas party with
a bottle of Cognac and a big
grin. “You helped me,” he
told his former teacher. Be-
sart had opened his own car
repair firm and a cleaning
company. “No big fuss,”
Louhivuori told me. “This is
what we do every day, pre-
pare kids for life.”

This tale of a single rescued
child hints at some of the
reasons for the tiny Nordic
nation’s staggering record of
education success, a phe-
nomenon that has inspired,
baffled, and even irked
many of America’s parents
and educators. Finnish
schooling became an un-
likely hot topic after the
2010 documentary film
“Waiting for Superman”
contrasted it with America’s
troubled public schools.

“Whatever it takes” is an at-
titude that drives not just
Kirkkojarvi’s 30 teachers,
but most of Finland’s 62,000

educators in 3,500 schools
from Lapland to Turku —
professionals selected from
the top 10 percent of the na-
tion’s graduates to earn a re-
quired master’s degree in ed-
ucation. Many schools are
small enough so that teach-
ers know every student. If
one method fails, teachers
consult with colleagues to
try something else. They
seem to relish the chal-
lenges. Nearly 30 percent of
Finland’s children receive
some kind of special help
during their first nine years
of school. The school where
Louhivuori teaches served
240 first through ninth
graders last year; and in con-
trast with Finland’s reputa-
tion for ethnic homogeneity,
more than half of its 150 el-
ementary-level students are
immigrants — from Soma-
lia, Iraq, Russia, Bangladesh,
Estonia, and Ethiopia,
among other nations. “Chil-
dren from wealthy families
with lots of education can be
taught by stupid teachers,”
Louhivuori said, smiling.
“We try to catch the weak
students. It’s deep in our
thinking.”

The transformation of the
Finns’ education system
began some 40 years ago as
the key propellant of the
country’s economic recovery
plan. Educators had little
idea it was so successful
until 2000, when the first
results from the Programme
for International Student As-
sessment (PISA), a standard-
ized test given to 15-year-
olds in more than 40 global

Finland has vastly improved in reading,
math and science literacy over the 
past decade in large part because its
teachers are trusted to do whatever it
takes to turn young lives around.

venues, revealed Finnish
youth to be the best young
readers in the world. Three
years later, they led in math.
By 2006, Finland was first
out of 57 countries (and a
few cities) in science. In the
2009 PISA scores released
last year, the nation came in
second in science, third in
reading, and sixth in math
among nearly half a million
students worldwide. “I’m
still surprised,” said Arjariita
Heikkinen, principal of a
Helsinki comprehensive
school. “I didn’t realize we
were that good.”

In the United States, which
has muddled along in the
middle for the past decade,
government officials have
attempted to introduce
marketplace competition
into public schools. In re-
cent years, a group of Wall
Street financiers and phil-
anthropists such as Bill
Gates have put money be-
hind private-sector ideas,
such as vouchers, data-dri-
ven curriculum, and charter
schools, which have dou-
bled in number in the past
decade. President Obama,
too, has apparently bet on
competition. His Race to the
Top initiative invites states
to compete for federal dol-
lars using tests and other

methods to measure teach-
ers, a philosophy that would
not fly in Finland. “I think,
in fact, teachers would tear
off their shirts,” said Timo
Heikkinen, a Helsinki prin-
cipal with 24 years of teach-
ing experience. “If you only
measure the statistics, you
miss the human aspect.”

There are no mandated stan-
dardized tests in Finland,
apart from one exam at the
end of students’ senior year
in high school. There are no
rankings, no comparisons or
competition between stu-
dents, schools, or regions.
Finland’s schools are pub-
licly funded. The people in
the government agencies
running them, from national
officials to local authorities,
are educators, not business
people, military leaders, or
career politicians. Every
school has the same national
goals and draws from the
same pool of university-
trained educators. The result
is that a Finnish child has a
good shot at getting the
same quality education no
matter whether he or she
lives in a rural village or a
university town. The differ-
ences between weakest and
strongest students are the
smallest in the world, ac-
cording to the most recent

The people in the government 
agencies running the schools, from

national officials to local authorities, are
educators, not business people,

military leaders, or career politicians.



on her desk to remind her of
home. Rintola roamed the
room helping each child
grasp the concepts. Those
who finished early played an
advanced “nut puzzle”
game. After 40 minutes it
was time for a hot lunch in
the cathedral-like cafeteria.

Teachers in Finland spend
fewer hours at school each
day and spend less time in
classrooms than American
teachers. Teachers use the
extra time to build curricu-
lums and assess their stu-
dents. Children spend far
more time playing outside,
even in the depths of winter.
Homework is minimal.
Compulsory schooling does
not begin until age 7. “We
have no hurry,” said
Louhivuori. “Children learn
better when they are ready.
Why stress them out?”

It’s almost unheard of for a
child to show up hungry or
homeless. Finland provides
three years of maternity
leave and subsidized day
care to parents, and
preschool for all 5-year-olds,
where the emphasis is on
play and socializing. In ad-
dition, the state subsidizes
parents, paying them around
150 euros per month for
every child until he or she
turns 17. Ninety-seven per-
cent of 6-year-olds attend
public preschool, where
children begin some acade-
mics. Schools provide food,
medical care, counseling,
and taxi service if needed.
Student health care is free.

Even so, Rintola said her
children arrived last August
miles apart in reading and
language levels. By April,

nearly every child in the
class was reading, and most
were writing. Boys had been
coaxed into literature with
books like “Kapteeni
Kalsarin” (“Captain Under-
pants”). The school’s special
education teacher teamed
up with Rintola to teach five
children with a variety of be-
havioral and learning prob-
lems. The national goal for
the past five years has been
to mainstream all children.
The only time Rintola’s chil-
dren are pulled out is for
Finnish as a Second Lan-
guage classes, taught by a
teacher with 30 years’ expe-
rience and graduate school
training.

There are exceptions,
though, however rare. One
first-grade girl was not in
Rintola’s class. The wispy 7-
year-old had recently arrived
from Thailand speaking not
a word of Finnish. She was
studying math down the hall
in a special “preparing class”
taught by an expert in multi-
cultural learning. It is de-
signed to help children keep
up with their subjects while
they conquer the language.
Kirkkojarvi’s teachers have
learned to deal with their
unusually large number of
immigrant students. The city
of Espoo helps them out
with an extra 82,000 euros a
year in “positive discrimina-
tion” funds to pay for things
like special resource teach-
ers, counselors, and six spe-
cial needs classes.

Rintola will teach the same
children next year and pos-
sibly the next five years, de-
pending on the needs of the
school. “It’s a good system. I
can make strong connec-

tions with the children,” said
Rintola, who was hand-
picked by Louhivuori 20
years ago. “I understand 
who they are.” Besides
Finnish, math, and science,
the first graders take music,
art, sports, religion, and tex-
tile handcrafts. English be-
gins in third grade, Swedish
in fourth. By fifth grade the
children have added biology,
geography, history, physics,
and chemistry.

Not until sixth grade will
kids have the option to sit
for a district-wide exam, and
then only if the classroom
teacher agrees to participate.
Most do, out of curiosity. Re-
sults are not publicized.
Finnish educators have a
hard time understanding the
United States’ fascination
with standardized tests.
“Americans like all these
bars and graphs and colored
charts,” Louhivuori teased,
as he rummaged through his
closet looking for past years’
results. “Looks like we did
better than average two
years ago,” he said after he
found the reports. “It’s non-
sense. We know much more
about the children than
these tests can tell us.”

I had come to Kirkkojarvi to
see how the Finnish ap-
proach works with students
who are not stereotypically
blond, blue-eyed, and
Lutheran. But I wondered if
Kirkkojarvi’s success against
the odds might be a fluke.
Some of the more vocal con-
servative reformers in Amer-
ica have grown weary of the
“We-Love-Finland crowd” or
so-called Finnish Envy. They
argue that the United States
has little to learn from a

country of only 5.4 million
people — 4 percent of them
foreign born. Yet the Finns
seem to be onto something.
Neighboring Norway, a
country of similar size, em-
braces education policies
similar to those in the
United States. It employs
standardized exams and
teachers without master’s de-
grees. And like America,
Norway’s PISA scores have
been stalled in the middle
ranges for the better part of
a decade.

To get a second sampling, I
headed east from Espoo to
Helsinki and a rough neigh-
borhood called Siilitie,
Finnish for “Hedgehog
Road” and known for having
the oldest low-income hous-
ing project in Finland. The
50-year-old boxy school
building sat in a wooded
area, around the corner from
a subway stop flanked by
gas stations and convenience
stores. Half of its 200 first-
through ninth-grade stu-
dents have learning disabili-
ties. All but the most se-
verely impaired are mixed
with the general education
children, in keeping with
Finnish policies.

A class of first graders scam-
pered among nearby pine
and birch trees, each hold-
ing a stack of the teacher’s
homemade laminated “out-
door math” cards. “Find a
stick as big as your foot,”
one read. “Gather 50 rocks
and acorns and lay them out
in groups of 10,” read an-
other. Working in teams, the
7- and 8-year-olds raced to
see how quickly they could
carry out their tasks. Aleksi
Gustafsson, whose master’s

degree is from Helsinki
University, developed the
exercise after attending one
of the many workshops
available free to teachers. “I
did research on how useful
this is for kids,” he said. “It’s
fun for the children to work
outside. They really learn
with it.”

Gustafsson’s sister, Nana
Germeroth, teaches a class
of mostly learning-impaired
children; Gustafsson’s stu-
dents have no learning or
behavioral issues. The two
combined most of their
classes this year to mix their
ideas and abilities along with
the children’s varying levels.
“We know each other really
well,” said Germeroth, who
is 10 years older. “I know
what Aleksi is thinking.”

The school receives 47,000
euros a year in positive dis-
crimination money to hire
aides and special education
teachers, who are paid
slightly higher salaries than
classroom teachers because
of their required sixth year
of university training and
the demands of their jobs.
There is one teacher (or as-
sistant) in Siilitie for every
seven students.

In another classroom, two
special education teachers
had come up with a different
kind of team teaching. Last

year, Kaisa Summa, a
teacher with five years’ expe-
rience, was having trouble
keeping a gaggle of first-
grade boys under control.
She had looked longingly
into Paivi Kangasvieri’s quiet
second-grade room next
door, wondering what se-
crets the 25-year-veteran
colleague could share. Each
had students of wide-rang-
ing abilities and special
needs. Summa asked Kan-
gasvieri if they might com-
bine gymnastics classes in
hopes good behavior might
be contagious. It worked.
This year, the two decided to
merge for 16 hours a week.
“We complement each
other,” said Kangasvieri,
who describes herself as a
calm and firm “father” to
Summa’s warm mothering.
“It is cooperative teaching at
its best,” she says.

Every so often, principal Ar-
jariita Heikkinen told me,
the Helsinki district tries to
close the school because the
surrounding area has fewer
and fewer children, only to
have people in the commu-
nity rise up to save it. After
all, nearly 100 percent of the
school’s ninth graders go on
to high schools. Even many
of the most severely disabled
will find a place in Finland’s
expanded system of voca-
tional high schools, which
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The transformation of the Finns’
education system began some 40
years ago as the key propellent of the
country's economic recovery plan.

Teachers in Finland spend fewer hours
at school each day and spend less time
in classrooms than American teachers.

Teachers use the extra time to build
curriculums and assess their students.

survey by the Organization
for Economic Co-operation
and Development (OECD).
“Equality is the most impor-
tant word in Finnish educa-
tion. All political parties on
the right and left agree on
this,” said Olli Luukkainen,
president of Finland’s pow-
erful teachers union.

Ninety-three percent of
Finns graduate from acade-
mic or vocational high
schools, 17.5 percentage
points higher than the
United States, and 66 per-
cent go on to higher educa-
tion, the highest rate in the
European Union. Yet Fin-
land spends about 30 per-
cent less per student than
the United States.

Still, there is a distinct ab-
sence of chest-thumping
among the famously reticent
Finns. They are eager to cel-
ebrate their recent world
hockey championship, but
PISA scores, not so much. 
“We prepare children to
learn how to learn, not how
to take a test,” said Pasi
Sahlberg, a former math and
physics teacher who is now
in Finland's Ministry of Edu-
cation and Culture. “We are
not much interested in PISA.
It’s not what we are about.”

Maija Rintola stood before
her chattering class of 23 
7- and 8-year-olds one late
April day in Kirkkojarven
Koulu. A tangle of multi-

colored threads topped her
copper hair like a painted
wig. The 20-year teacher
was trying out her look for
Vappu, the day teachers and
children come to school in
riotous costumes to cele-
brate May Day. The morn-
ing sun poured through 
the slate and lemon linen
shades onto containers of
Easter grass growing on the
wooden sills. Rintola smiled
and held up her open hand
at a slant — her time-tested
“silent giraffe,” which sig-
naled the kids to be quiet.
Little hats, coats, shoes
stowed in their cubbies, the
children wiggled next to
their desks in their stocking
feet, waiting for a turn to 
tell their tale from the play-
ground. They had just re-
turned from their regular 
15 minutes of playtime out-
doors between lessons. “Play
is important at this age,”
Rintola would later say. “We
value play.”

With their wiggles un-
wound, the students took
from their desks little bags
of buttons, beans, and lami-
nated cards numbered 1
through 20. A teacher’s aide
passed around yellow strips
representing units of 10. At
a smart board at the front of
the room, Rintola ushered
the class through the princi-
ples of base 10. One girl
wore cat ears on her head,
for no apparent reason. An-
other kept a stuffed mouse
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are attended by 43 percent
of Finnish high-school stu-
dents, who prepare to work
in restaurants, hospitals,
construction sites, and of-
fices. “We help situate them
in the right high school,”
said then deputy principal
Anne Roselius. “We are in-
terested in what will become
of them in life.”

Finland’s schools were not
always a wonder. Until the
late 1960s, Finns were still
emerging from the cocoon of
Soviet influence. Most chil-
dren left public school after
six years. (The rest went to
private schools, academic
grammar schools, or folk
schools, which tended to be
less rigorous.) Only the priv-
ileged or lucky got a quality
education.

The landscape changed
when Finland began trying
to remold its bloody, frac-
tured past into a unified fu-
ture. For hundreds of years,
these fiercely independent
people had been wedged be-
tween two rival powers —
the Swedish monarchy to
the west and the Russian
czar to the east. Neither
Scandinavian nor Baltic,
Finns were proud of their
Nordic roots and a unique
language only they could
love (or pronounce). In
1809, Finland was ceded to
Russia by the Swedes, who

had ruled its people some
600 years. The czar created
the Grand Duchy of Fin-
land, a quasi-state with con-
stitutional ties to the empire.
He moved the capital from
Turku, near Stockholm, to
Helsinki, closer to St. Peters-
burg. After the czar fell to
the Bolsheviks in 1917, Fin-
land declared its indepen-
dence, pitching the country
into civil war. Three more
wars between 1939 and
1945 — two with the Sovi-
ets, one with Germany —
left the country scarred by
bitter divisions and a pun-
ishing debt owed to the Rus-
sians. “Still we managed to
keep our freedom,” said Pasi
Sahlberg, a director general
in the Ministry of Education
and Culture.

In 1963, the Finnish Parlia-
ment made the bold deci-
sion to choose public educa-
tion as its best shot at
economic recovery. “I call
this the Big Dream of
Finnish education,” said
Sahlberg, whose upcoming
book, “Finnish Lessons,” is
scheduled for release in Oc-
tober. “It was simply the
idea that every child would
have a very good public
school. If we want to be
competitive, we need to ed-
ucate everybody. It all came
out of a need to survive.”

Practically speaking — and

Finns are nothing if not
practical — the decision
meant that goal would not
be allowed to dissipate into
rhetoric. Lawmakers landed
on a deceptively simple plan
that formed the foundation
for everything to come. Pub-
lic schools would be orga-
nized into one system of
comprehensive schools, or
peruskoulu, for ages 7
through 16. Teachers from
all over the nation con-
tributed to a national cur-
riculum that provided
guidelines, not prescrip-
tions. Besides Finnish and
Swedish (the country’s sec-
ond official language), chil-
dren would learn a third
language (English is a fa-
vorite) usually beginning at
age 9. Resources were dis-
tributed equally. As the com-
prehensive schools im-
proved, so did the upper
secondary schools (grades
10 through 12). The second
critical decision came in 
1979, when reformers re-
quired that every teacher
earn a fifth-year master's de-
gree in theory and practice
at one of eight state univer-
sities - at state expense.

From then on, teachers were
effectively granted equal sta-
tus with doctors and
lawyers. Applicants began
flooding teaching programs,
not because the salaries were
so high but because auton-
omy and respect made the
job attractive. In 2010, some
6,600 applicants vied for
660 primary school training
slots, according to Sahlberg.
By the mid-1980s, a final set
of initiatives shook the
classrooms free from the last
vestiges of top-down reg-
ulation. Control over poli-

cies shifted to town coun-
cils. The national curricu-
lum was distilled into broad
guidelines. National math
goals for grades one through
nine, for example, were re-
duced to a neat 10 pages.
Sifting and sorting children
into so-called ability group-
ings was eliminated. All chil-
dren — clever or less so —
were to be taught in the
same classrooms, with lots
of special teacher help avail-
able to make sure no child
really would be left behind.
The inspectorate closed its
doors in the early ’90s, turn-
ing accountability and in-
spection over to teachers
and principals. “We have
our own motivation to suc-
ceed because we love the
work,” said Louhivuori.
“Our incentives come from
inside.”

To be sure, it was only in the
past decade that Finland’s
international science scores
rose. In fact, the country’s
earliest efforts could be
called somewhat Stalinistic.
The first national curricu-
lum, developed in the early
’70s, weighed in at 700 stul-
tifying pages. Timo Heikki-
nen, who began teaching in
Finland’s public schools in
1980 and is now principal
of Kallahti Comprehensive
School in eastern Helsinki,
remembers when most of
his high-school teachers sat
at their desks dictating to
the open notebooks of com-
pliant children.

And there are still chal-
lenges. Finland’s crippling fi-
nancial collapse in the early
’90s brought fresh economic
challenges to this “confident
and assertive Eurostate,” as

David Kirby calls it in “A
Concise History of Finland.”
At the same time, immi-
grants poured into the
country, clustering in low-
income housing projects and
placing added strain on
schools. A recent report by
the Academy of Finland
warned that some schools in
the country’s large cities
were becoming more
skewed by race and class as
affluent, white Finns choose
schools with fewer poor, im-
migrant populations.

A few years ago, Kallahti
principal Timo Heikkinen
began noticing that, increas-
ingly, affluent Finnish par-
ents, perhaps worried about
the rising number of Somali
children at Kallahti, began
sending their children to
one of two other schools
nearby. In response, Heikki-
nen and his teachers de-
signed new environmental
science courses that take ad-
vantage of the school’s prox-
imity to the forest. And a
new biology lab with 3-D
technology allows older stu-
dents to observe blood flow-
ing inside the human body.

It has yet to catch on,
Heikkinen admits. Then he
added: “But we are always
looking for ways to improve.”

In other words, whatever it
takes.

LynNell Hancock is H. Gordon
Garbedian Professor of
Journalism and director of the
Spencer Fellowship Program at
the Columbia University Grad-
uate School of Journalism. This
article originally appeared in
the September 2011 issue of
Smithsonian magazine.

“It was simply the idea that every
child would have a very good public
school. If we want to be competitive,
we need to educate everybody. It all
came out of a need to survive.”
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What you need to 
know about inclusion

In the Classroom

IDEA 2004 never mentions inclusion.

In fact, if you go to idea.ed.gov and do

a search of the statute or regulations,

the only use of the word “inclusion” is

in reference to Bureau of Indian Affairs-

funded schools and their inclusion in

IDEA to make them eligible to receive

funding. IDEA 2004 requires that

students with disabilities be educated

in “the least restrictive environment

(LRE) appropriate” to meet their needs.

In IDEA 2004, LRE consideration

typically begins with placement in the

regular education classroom.This is

different from the initial P. L. 94-142

where placement considerations

usually began with special education

services. 

Not all children, however, can or

should be educated in the regular

classroom setting. IDEA 2004 recog-

nizes that a continuum of placements

must be considered, ensuring that the

child with a disability is educated in

the environment where he or she has

the greatest opportunity for success.

When Admission, Review, and Dis-

missal/Individualized Education Pro-

gram (ARD/IEP) decisions put children

with disabilities into the regular educa-

tion setting under the guise of inclu-

sion, the environment may not provide

enough support for success. The goal

of any IEP is to ensure student success

and growth so the ARD committee may

need to consider a more appropriate

environment.

An important rule to remember is that

the IEP is developed to meet the child’s

unique needs, not to satisfy a parent’s

desire for full inclusion or convenience

for the district. The program fits the

child, not the other way around. The

degree of inclusion is driven by the

student’s needs, first and foremost.

This is necessary to maximize the

opportunity for children with disabil-

ities to experience success and lead

normal lives.

When does inclusion become exclu-

sion? Too often it seems, children with

disabilities are “dumped” into the regu-

lar education setting with little or no

support for them, their classmates, or

their teachers. Time spent with a spe-

cial education teacher in a resource or

self-contained classroom for so many

hours a week has given way to time

spent by the special education teacher

in the regular education setting for 

fewer hours a week. This practice often

leads to a situation where most of a

regular education teacher’s students are

children with disabilities, in addition to

bilingual/ELL and at-risk students —

all of whom are entitled to accommo-

dations, adaptations, and different

types of modifications.

Just as inclusion is not mentioned in

IDEA, neither is exclusion. There is no

law or statute that dictates how many

children with disabilities may be in a

regular education setting at a given

time; however, a rule of thumb (and

that’s all it is) is that the number of

children with disabilities in a regular

classroom setting at the same time

should not exceed the percentage of

children with disabilities in the district.

If this is happening, your local associa-

tion has an excellent organizing issue.

Access your district’s Academic Excel-

lence Indicator System (AEIS) report at

the Texas Education Agency website

(www.tea.state.tx.us), or simply contact

your district’s special education office

to find out the percentage of special

education students in your district.

IMPLEMENTING INCLUSION

Inclusion doesn’t just happen. Schools

and school districts must identify ap-

propriate models of inclusion so that

they are in compliance with Free and

Appropriate Public Education require-

ments and maximize instruction and

learning for all children. In their book

“Inclusion and School Reform: Trans-

forming America’s Classrooms,” Gart-

ner and Lipsky identify three models of

support for inclusion:

Consultant model: The special educa-

tion teacher is available to re-teach a

difficult skill or to help the student(s)

reinforce a newly acquired skill. This is

a non-intrusive approach that provides

the special needs students with at least

two teachers to ask for help with cur-

riculum problems. Regularly scheduled

meetings are encouraged rather than

communication on an as-needed basis.

Teaming model: The special education

teacher is part of a grade-level or con-

tent area team and provides student

information, possible instructional

strategies, modification ideas for as-

signments/tests, and behavior strate-

gies to meet the needs of students 

with disabilities. The team meets on a

Very few topics in the public
education community cause
as much consternation 
as inclusion; still fewer are
as controversial or laced
with legal minefields.
Inclusion, which is not
required by IDEA 2004, has
replaced mainstreaming as
a means of ensuring that
children with disabilities
have the opportunity for a
free appropriate public
education with their non-
handicapped peers. So why
do we talk about inclusion
and why do we need to fully
understand not only what it
is but also what it isn't?  
By Bryan Weatherford, M.Ed.

Access your district's
Academic Excellence
Indicator System report  

at the Texas Education Agency
website, http://ritter.tea.state.tx.us/
perfreport/aeis.

The website idea.ed.gov 
is a one-stop shop that 
will change and grow as 
resources and information become
available. 
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regular basis, establishing consistent

communication among the team

members. All team members work

together and broaden their knowledge

in various areas.

Collaborative, co-teaching model:

The general education and special edu-

cation teachers work together to teach

students with/without disabilities in a

shared classroom where both are re-

sponsible for instruction planning and

delivery, student achievement, assess-

ment, and discipline. Students receive

age-appropriate academics, support

services, and possible modified instruc-

tion. This model provides a minimum

of scheduling problems, continuous

and ongoing communication between

educators, and lower student to teacher

ratio than the teaming or consultant

models.

Professional teams — teachers, ESPs,

professional support — working with

children with/without disabilities en-

hance success by remembering four

basic elements of collaboration, as out-

lined by Canter, Voytecki, Zambone,

and Jones in “Teaching Exceptional

Children”:

1. Create a foundation of mutual re-

spect and understanding;

2. Create a focused purpose for

collaboration;

3. Generate a written plan for col-

laboration; and 

4. Plan collaborative activities of

mutual responsibility.

Effective inclusion is carefully and delib-

erately thought out prior to its imple-

mentation. Teachers and education sup-

port professionals are informed and

trained in the process of inclusion. Chil-

dren are educated about it and what

they can do to make inclusion success-

ful. Parents understand what to expect

for their children as a result of inclusion.

IDEA requires the ARD committee to

consider placement in the regular

education classroom as a beginning

point for determining appropriate

placement for the child with disabil-

ities. As the ARD committee makes its

decision, it needs to consider the fol-

lowing questions:

1. Is the program individualized on the

basis of the student’s assessment and

performance? 

2. Is the program administered in the

least restrictive environment?

3. Are the services provided in a coor-

dinated and collaborative manner by

the key stakeholders?

4. Are positive academic and non-acad-

emic benefits demonstrated?

Inclusion, however, doesn’t begin with

the ARD decision; rather, it is an in-

structional practice that is already

rooted in the culture and behaviors of

the school and the school district.

Bryan Weatherford, M.Ed., is TSTA’s

teaching and learning specialist.

INCLUSION IS

➤ Students learning together with supports to
be successful.

➤ Each child's needs being met.

➤ Children with and without labels having
facilitated opportunities to interact and
develop friendships.

➤ Collaboration between general and special
education.

➤ Support for general education teachers 
who have children with disabilities in their
classrooms.

➤ Children learning side-by-side even though
their educational outcomes and objectives
may be different.

INCLUSION IS NOT

➤ Dumping children into general education
classrooms without appropriate supports.

➤ Trading quality of education or intensity of
supports for inclusion.

➤ Ignoring the needs of any child.

➤ Sacrificing the education of any child.

➤ Everyone learning the same thing, at the
same time, in the same way.

➤ Eliminating or cutting back special education
services.

➤ Expecting general education teachers to
teach students with challenging needs alone,
without support to teach effectively.
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Political action tops Region 4 agenda
Forty presidents and leaders from throughout Region 4 — the Dallas/Fort Worth
Metroplex and East Texas — attended the Presidents and Leaders Summit Oct. 15.
The summit focused on political action and what it means to TSTA members. 

Around Texas

TSTA President Rita Haecker gave opening remarks, followed
by TSTA Public Affairs Director Ed Martin, who talked about
the local impact of legislative decisions, why TSTA members
should be involved in campaigns, how to be involved in cam-
paigns, and what locals’ duties are in relation to political ac-
tion. School board members Charles Wilson from Marshall
ISD and Bruce Parrot from Dallas ISD answered questions
from members about budgets, teacher RIFs, excessive paper-
work, and local taxes. TSTA Vice President Noel Candelaria
closed the summit by talking about the Pandora’s box legisla-
tors opened for education. 

Photos from the event are posted on TSTA’s Flickr page at
http://bit.ly/uAImPB.

NEA EXECUTIVE DIRECTOR VISITS TEXAS 
The second week of October, NEA Executive Director John
Stocks came to Texas for a “border listening tour” of
Brownsville, Laredo, San Antonio, San Elizario, Socorro, and
El Paso. He talked with local leaders, met with superinten-
dents, toured schools and missions, and spoke at an “Under
the Same Sun” celebration for El Paso area education support
professionals. But mostly, he listened. 

Political engagement: TSTA President Rita Haecker talks to Region 4 presidents and leaders about why it matters.

▼

LISTENING TOUR: From left, row one: NEA Executive Director John Stocks, TSTA President Rita Haecker, TSTA Executive Director Richard Kouri, and Superintendent Carl Montoya,
Brownsville ISD; Loya Primary School, San Elizario ISD. Row two: Gallego Elementary, Laredo ISD; Guillen Middle School, El Paso ISD; El Paso area ESP meeting. Row three: Loya
Primary; Gallego Elementary. Row four: Riverside High School, Ysleta ISD; TSTA-Student Program members from the University of Texas at El Paso, El Paso area ESP meeting. 
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BLOWING THEIR OWN 
HORN IN DONNA
Donna TSTA/NEA held a “Welcome
Back Social” at the end of September at
Don Panchito’s Restaurant. The theme
was “Let’s Celebrate,” and the more
than 50 members in attendance were
encouraged to blow horns every time
an association representative or mem-
ber reported something positive. 

SAN ANTONIO FOOD SERVICE
TAKES ON CUSTODIAL DUTIES
When San Antonio ISD cut custodial
positions this school year, duties previ-
ously performed by custodians — in-
cluding cleaning, mopping, and han-
dling garbage — were given to food
service employees. The San Antonio

Alliance, concerned about employee
safety and the risk of food contamina-
tion, has filed a group grievance on be-
half of food service employees. 

LEGISLATOR ADDRESSES 
SAN ANGELO LOCAL

Rep. Drew Darby talked about public
school finance and the constitutional
amendments on the November ballot
at an October meeting of the San An-
gelo TSTA local chapter. TSTA lobbyist
Portia Bosse also addressed the group.

TSTA-RETIRED: EVENTS 
AND ELECTIONS

The TSTA-Retired Board of Directors
held its first meeting of the 2011-12

membership year in September. The
directors approved the audit report;
adopted the 2011-12 budget; amended
the calendar by deleting the December
meeting; re-affirmed their commitment
to the TSTA and TSTA-R Mission and
Vision Statements; kicked off the Quilt
Give-a-Way Project; reviewed a distrib-
ution plan for membership posters; lis-
tened to a presentation by staff on
“Keeping a Lock on Pandora’s Box”; and
welcomed a newly organized region.

Upcoming events: The next board
meeting will be Feb. 2-3 in the An-
toinette Miller Room at TSTA Head-
quarters. All are invited to attend.

The TSTA-R Annual Meeting (formerly
known as the TSTA-R House of Dele-
gates) is April 18-19 in Dallas. All
members are eligible to attend and
vote. The retired host committee is
working with the active host commit-
tee on an entertaining time for partici-
pants. You are invited to take part in
the business as well as the fun parts of
the meeting. Watch for details in the
spring issue.

The NEA-Retired west and east con-
ferences are combining into one con-
ference, beginning in 2012. It will be
the third week in March. Watch This
Active Life magazine and the NEA-
Retired website (www.nea.org/home/
1598.htm) for dates, location, and reg-
istration information. Registration is
only offered online. If you need help

Locals meet: Donna TSTA/NEA representatives cheer one another on at a back-to-school gathering (left), and Rep. Drew Darby meets with the San Angelo local chapter.

with registration, call one of the offi-
cers or the TSTA-R office. 

In the past, NEA-R offered one “give-
away” to each state — allowing one
newly active member to attend the
conference — to increase involvement.
We will let you know if this practice
continues. If so, NEA-R will pay two
nights’ lodging for one person/double
room occupancy, and will submit the
name of a recent retiree who has never
attended the conference. 

If you feel this room has your name on
it, submit your name and contact infor-
mation to Johnetta Williams at town-
view@swbell.net. You may also mail
your information to TSTA-R, 316 West
12th Street, Austin, TX 78701. The
deadline for submitting your name is
Feb. 1.

The NEA-Retired Annual Meeting is
June 26-29 in Washington, DC. Watch
the NEA-Retired website and “This Ac-
tive Life” magazine for registration in-
formation; registration is only offered
online. All members are encouraged to
attend and participate in the business
of the association.

Elections: Filing forms are due at the
TSTA-Retired office in Austin, post-
marked by Jan. 17, for these positions:

• TSTA-Retired Secretary and TSTA-
Retired Treasurer: The filing form can
be found on page 26. Ballots will be
mailed in early February. The posi-
tions are for a two-year term, July 15,
2012 to July 14, 2014.

• TSTA-Retired At-Large Delegates to
the TSTA House of Delegates: The
form is in the winter issue of the Ad-
vocate and on the TSTA-R web page.
The meeting is April 20-21 at the
Sheraton Hotel in downtown Dallas.

• TSTA-Retired Delegates to the NEA
Representative Assembly: The form is
in the winter issue of the Advocate
and on the TSTA-R web page. As an
elected delegate to the NEA RA, you

will hold dual voting rights as a dele-
gate to the NEA-Retired Annual
Meeting and the NEA RA. The Re-
tired Annual Meeting is June 26-29,
and the NEA RA is June 30 to July 5.
Both events are in Washington, D.C.

All elections will take place by mail
ballot between Feb. 5 and March 1.
Members may file for a position or
nominate another member. Written
permission must be obtained from
your nominee.  For information on du-
ties and responsibilities, contact the
TSTA-Retired office.

TSTA-STUDENT PROGRAM:
NEA CHAIRPERSON COMING 
The TSTA-Student Program had a very
busy fall, full of planning and recruit-
ing. TSTA staff member Clinton Gill,
former president of the group, is now
the staff liaison, along with TSTA Vice
President Noel Candelaria.

The SP Executive Committee met
Oct.1 to plan events for the year, in-
cluding the 56th annual TSTA-Student
Program Conference and House of Del-
egates, which will be held March 23-25
at the Omni Austin Hotel Southpark in
Austin. Tommie Leaders, NEA-SP
chairperson, will start things off at the

opening session Friday night, followed
by professional development opportu-
nities Saturday to help prepare mem-
bers for the classroom. One focus of
the conference will be civic engage-
ment, to teach SP members about ways
they can be involved in political and
legislative activities.

On Oct. 22, the District 3 Student
Program held a picnic in Houston’s
Hermann Park. NEA-SP coordinator
Kimberly Anderson and TSTA-SP
Liaison Clinton Gill spoke with student
leaders about state and national issues.
The event allowed time for the leaders
in District 3 to meet and hear ideas
from one another on many different
topics, including recruiting and
fundraising. Congratulations to Keely
Drewnowski from the University of
Houston-Clear Lake who spoke to the
group about how she tripled mem-
bership on her campus in just a matter
of days!

The Student Program encourages all
active TSTA members to talk with stu-
dent teachers and field based teachers
on their campuses about joining 
TSTA-SP. They can sign up online at
http://bit.ly/u18ePV or get more infor-
mation by contacting Clinton Gill at
clintong@tsta.org.

Check box beside office this nomination is for:  TSTA-Retired Secretary   TSTA-Retired Treasurer
QUALIFICATIONS: Must be an active member of TSTA-Retired and NEA-Retired

Nominee’s name _____________________________________________________________________________

Address________________________________________________City/State_______________Zip___________

Home phone_________________________________________Day phone ______________________________

I, the undersigned, hereby certify that the above information is true and correct.

Nominee’s signature__________________________________________________________________________

Nominator’s name____________________________________________________________________________

Address_______________________________________City/State________________________Zip___________

Home phone_________________________________________Day phone ______________________________

I, the undersigned, hereby certify that the above information is true and correct.

Nominator’s signature ________________________________________________________________________

Send by U.S. Mail (or FAX to 512-486-7043) by Jan. 17, 2011, to TSTA-R, 316 W. 12th St., Austin, TX 78701.

T S TA - R  N O M I N AT I O N  F O R M

Houston's Hermann Park: Student Program leaders in District 3 share ideas on recruiting and fundraising.
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133rd Annual TSTA Convention
The annual TSTA Convention will be in Dallas on April 20-
21. All convention events will take place at the landmark
Hyatt Regency Dallas at Reunion. The hotel is adjacent to the
heart of downtown, near premium shopping and entertain-
ment venues, and connects via an underground concourse to
historic Union Station.  

To access periodic updates about convention schedules and
events, be sure to visit the “For Members” area of the TSTA
website and enter your “Leaders Login” information (first-time
users may need to register for access to this area of the site).

BECOME A DELEGATE

The House of Delegates (HoD) serves a vital role in the gover-
nance of TSTA and helps to shape the future of our organiza-
tion. The HoD may establish goals for TSTA, amend its by-
laws, and act on recommendations from the TSTA officers,
board, or committees. This year delegates will elect the NEA
Director for Texas, Place 2, and if necessary, at-large members
of the TSTA Board of Directors.

Please contact your local president for details on how to be-
come an elected delegate in your local. Delegate allocations are
based on membership totals as of Jan. 15, and local delegate
election results must be reported to TSTA by March 15. 

If you do not have a local in your area or your local is not eli-
gible to elect a delegate, you may request to become a cluster
delegate. The deadline to seek nomination as a cluster dele-
gate is February 22. Complete and return the form printed in
the Fall 2011 issue of the Advocate or contact TSTA’s Center
for Executive and Governance (CEG).

REGISTRATION
Registration and certification of delegates, non-delegates/al-
ternates, and guests will be in the Reunion Ballroom foyer,
beginning at 7:00 a.m. on Friday, April 20, continuing to Sat-
urday, April 21. All TSTA members and guests are welcome to
attend the convention, but only delegates with proper dele-
gate badges are allowed in the designated delegate section
and voting area. Non-delegates/alternates and guests are en-
couraged to register.

Governance

Thursday, April 19
8:00 a.m. . . . . . . . . . . . . . . . Advisory Committee Meeting
1:30 p.m. . . . . . . . . . . . . . . . Board of Directors Meeting
6:00 p.m. . . . . . . . . . . . . . . . Candidates Meeting

Friday, April 20
7:00 a.m. . . . . . . . . . . . . . . . Registration
8:00 a.m. . . . . . . . . . . . . . . . Special Interest Exhibits
8:00 a.m. . . . . . . . . . . . . . . . Open Hearings
9:15 a.m. . . . . . . . . . . . . . . . Professional Development Workshops (CPE Credit)
10:30 a.m. . . . . . . . . . . . . . . Professional Development Workshops (CPE Credit)
1:00 p.m. . . . . . . . . . . . . . . . Parliamentary Procedures Workshop for New Delegates
1:00 p.m. . . . . . . . . . . . . . . . Recognized Caucus Meetings
2:30 p.m. . . . . . . . . . . . . . . . House of Delegates Opening Ceremony and Meeting

Saturday, April 21
6:30 a.m. . . . . . . . . . . . . . . . Registration
7:00 a.m. . . . . . . . . . . . . . . . Regional/TSTA-Student Program/TSTA-Retired Meetings
8:00 a.m. . . . . . . . . . . . . . . . Special Interest Exhibits
8:30 a.m. . . . . . . . . . . . . . . . Voting/Elections
10:00 a.m. . . . . . . . . . . . . . . House of Delegates Meeting
12:30 p.m. . . . . . . . . . . . . . . Lunch and Recognized Caucus Meetings
2:00 p.m. . . . . . . . . . . . . . . . House of Delegates Meeting

T E N TAT I V E  S C H E D U L E

HEARINGS AND WORKSHOPS
Open hearings will be held Friday
morning on the proposed 2012-13
TSTA budget and any proposed bylaws
amendments or NEA Resolutions. Ad-
ditional topics may be added. Profes-
sional development workshops eligible
for continuing education credit also
will be offered on Friday.  

HOUSING AND 
TRANSPORTATION
The Hyatt Regency is holding a room
block for TSTA convention attendees.
Reserve your room directly with the
hotel by March 18, 2012, to ensure
your room at the group rate of $149.00
(plus applicable taxes currently at 15
percent). Guests may opt to increase
the room rate $5 per person per day to
receive a $15 daily food voucher for
use at most food outlets on the prop-
erty. Valet parking is $14/day. Self-
parking is available without in and 
out privileges at either $10 or $5 per
exit (depending on which parking lot
is used). 

The hotel is approximately 10 miles
from Dallas Love Field and 20 miles
from DFW International Airport. You
must make your own arrangements 
for transportation. One-way trans-
portation costs from Love Field average
$17 on SuperShuttle and $25 by taxi.
One-way transportation costs from
DFW to the hotel average $19 on
SuperShuttle and $45 by cab. Also, 
the Trinity Railway Express (TRE) 
runs from DFW to Union Station and
costs about $5 for a pass. From the air-
port you would board the airport’s Re-
mote South parking lot shuttle then
connect to shuttle buses serving the
CenterPort/DFW airport train station
to catch the TRE to Union Station.
Groups traveling together should also
check with SuperShuttle for available
discounts.

Make your reservation online at
https://resweb.passkey.com/go/
TSTA2012 or call 888-421-1442.
Identify yourself as a participant of the
“Texas State Teachers Annual Conven-
tion” at the time you make your reser-
vation to obtain the group rate. Please
note: A first night room deposit se-
cured with a major credit card is re-
quired for all reservations. (TSTA
warns against using a debit card or
card that can be used as a debit card to
secure your reservation.) Cancellations
must be made with the hotel 24 hours
before your scheduled arrival to avoid
a charge for the first night. 

Local associations that wish to pay by
check should be aware that payment
by check is only an option if reserving
a room block of 10 or more and an ap-
proved credit application is on file at
the hotel. Payment of estimated
charges is due in advance. If you are
interested in this option, please contact
Rizwan Naqvi at R.Naqvi@hyatt.com
for assistance with your reservation.

SPECIAL ASSISTANCE
Physically challenged or special needs
delegates should contact TSTA's CEG no
later than April 5, 2012, to arrange assis-
tance during the convention. Payment
for special needs requests such as wheel-
chairs or transportation is the responsi-
bility of the delegate, but TSTA will help
make arrangements for services. Mem-
bers who do not have a roommate but
would like to share accommodations
should contact the CEG before making
their hotel reservation. We will attempt
to match members who want to share
expenses, but we cannot guarantee a
roommate for everyone.

TSTA HOST COMMITTEE
TSTA would like to thank the HoD Host
committee, appointed by President
Haecker, for their efforts to help ensure a
successful and fun event. HoD Host
Committee members are: Winifred Jack-
son, Debra Howell, Norman Quigley,
Angela Davis, Evelina Loya, Johnetta
Williams, Carlos Reza, and Lisa Wingo.
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SOCIAL SECURITY NUMBER

AREA CODE HOME PHONE

LOCAL ASSOCIATION                                                           HIRE DATE

NAME OF ISD

DATE OF BIRTH

AREA CODE  WORK PHONE

CAMPUS/WORKSITE

POSITION (I.E. CLASSROOM TEACHER, LIBRARIAN, BUS DRIVER, ETC.)

NAME

ADDRESS

CITY                                                                                            STATE                                       ZIP

EMAIL AT HOME

EMAIL AT WORK

ANNUAL DUES AND CONTRIBUTIONS AMOUNT

1. Professional Dues—TSTA/NEA (Active) $470.00
Professional Dues—New to the profession $324.00

2. Educational Support Dues—Full-time $252.50
Educational Support Dues—Part-time $136.50

3. NEA Fund for Children and Public Education
(suggested amount $15.00)

4. TSTA-PAC (see disclaimer below) $ 9.00

5. Region Dues

6. Local Association Dues

TOTAL DUES AND CONTRIBUTIONS

NOTE: Membership must include local and region dues if eligible.

✔

The TSTA Political Action Committee (TSTA-PAC) and the National Education Association Fund for Children and Public Education collect voluntary contributions from Association members and use these contributions for politi-
cal purposes, including, but not limited to, making contributions to and expenditures on behalf of friends of public education who are candidates for federal office. Only U.S. citizens or lawful permanent residents may contribute
to the NEA Fund.  Contributions to the NEA Fund are voluntary; making a contribution is neither a condition of employment nor membership in the Association, and members have the right to refuse to contribute without suffer-
ing any reprisal. Although The NEA Fund for Children and Public Education requests an annual contribution of $15, this is only a suggestion. A member may contribute more or less than the suggested amount, or may con-
tribute nothing at all, without it affecting his or her membership status, rights, or benefits in NEA or any of its affiliates.

Contributions or gifts to The NEA Fund for Children and Public Education, TSTA-PAC and local PACs are not deductible as charitable contributions for federal income tax purposes.

Federal law requires political committees to report the name, mailing address, occupation, and name of employer for each individual whose contributions aggregate in excess of $200 in a calendar year.

Federal law prohibits The NEA Fund for Children and Public Education from receiving donations from persons other than members of NEA and its affiliates, and their immediate families. All donations from persons other than
members of NEA and its affiliates, and their immediate families, will be returned forthwith.

MEMBER SIGNATURE DATE

“I decline to contribute to TSTA-PAC and I understand this will not in any way affect my membership status or rights.” _______________
INITIAL

Former student member?
______YES            ______ NO

Membership is open only to those who agree to subscribe to the goals and objectives of the Association and to abide by its constitution and bylaws. 

Dues payments are not deductible as charitable contributions for federal income tax purposes. Dues payments (or a portion) may be deductible as a miscellaneous itemized deduction.

Legal Liability Coverage: Members of TSTA/NEA are automatically covered by $6 million for most legal claims ($300,000 for civil rights claims) while acting in the scope of employment. $1 million is un-
derwritten by the AIG Companies or successor provider selected by NEA. $5 million excess is underwritten by an A.M. Best Rated A (excellent) XII carrier selected by TSTA. Coverage is subject to the
terms, conditions and exclusions of the policies which are available to members upon request by calling the TSTA Help Center at 877-ASK-TSTA. Notice required by Art. 21.54 of the Texas Insurance
Code: These insurers may not be subject to all the laws and regulations of Texas. The insurance solvency guarantee fund may not be available to you or to TSTA. 

Employment Defense: To be considered for legal services for job protection, membership is required for at least 30 days before the member knew or should have known of the events or occurrences
leading up to the action complained about. Pre-existing conditions will not be pursued, except by discretion of TSTA.

LOCAL ASSOCIATION REPRESENTATIVE                                              

Please return this completed form to your Association Representative or mail to TSTA Membership Department,
316 West 12th Street, Austin, Texas 78701-1892. If you have questions, call 877-ASK-TSTA.

2011-12 ENROLLMENT FORM

TSTA/NEA
TEXAS STATE TEACHERS ASSOCIATION/NATIONAL EDUCATION ASSOCIATION

877-ASK-TSTA • www.tsta.org

METHOD OF PAYMENT/PAYROLL DEDUCTION AUTHORIZATION (BELOW)
I hereby authorize the______________________________________________ School
District to deduct the total amount of the annual obligation as set by the appropri-
ate Association governance bodies in _________ equal payments in order to pay
my dues to the professional associations and organizations listed and for political
action contributions indicated. The authorization will continue in effect for this
school year and future years, including any increase that may occur, until I give
written notice to the local by September 15 to revoke. I further authorize any un-
paid annual balance to be deducted from my final check. The Local Association
or TSTA/NEA will notify School District officials of the annual dues amounts for
all levels of the Association each year.

_____ Please check if you would like to receive TSTA’s electronic newsletter, the
TSTA Briefing, which is distributed by email at least once a week.
Send to:     home email address      work email address

ETHNICITY/GENDER
 American Indian/Alaska Native 
 Black
 Hispanic
 Caucasian (not of Spanish Origin)
 Asian

GGeennddeerr::       Male    Female 

This information is optional and failure to provide it will in no way affect your membership status,

rights or benefits in NEA, TSTA or any of their affiliates.This information will be kept confidential. 

 Native Hawaiian/Pacific Islander
 Unknown 
 Multi-ethnic
 Other

TSTA bylaws, policies, and pro-
cedures guarantee that specific
groups — i.e., ethnic minorities
and education support profes-
sionals (ESPs) — have a mean-
ingful voice in the organization,
while other groups, such as ad-
ministrators, are prevented
from having influence beyond
their numbers. 

Each Jan. 15, TSTA calculates
the proportion of our member-
ship in these three categories to
help determine the need for at-
large elections to the TSTA
Board of Directors. The board
has 28 members that count for
this purpose — officers, regional
presidents, Texas Faculty Asso-
ciation president, TSTA-Retired
president, TSTA-Student Pro-
gram president, and NEA direc-
tors for Texas. Both the Jan. 15
calculations and the results of
regional elections held at the re-
gional houses of delegates de-
termine whether at-large elec-
tions are necessary.

Although it is possible elections
will not be held, TSTA is seek-
ing nominations for these posi-
tions now in case elections are
required. Elections will take
place at the 2012 TSTA House

of Delegates on April 21. Indi-
viduals elected would serve
from July 15, 2012, through
July 14, 2014.

Recent TSTA membership num-
bers show 38.6 percent of our
members are ethnic minorities,
21.2 percent are ESPs, and 3.3
percent are supervisory. If the re-
cent percentages hold true on
Jan. 15, TSTA would need at
least 11 minorities, six ESPs, and
one supervisor on the board. 

Minority: If current member-
ship percentages hold on Jan.
15, it is possible but unlikely
we will need to elect minority
at-large board members due to
the present number of minority
board members whose terms
will continue. 

ESP: TSTA currently has seven
ESP board members: one whose
term expires July 14, 2012, and
who is eligible to run again, and
six whose terms will continue.
Presuming membership per-
centages on Jan. 15 remain con-
sistent with recent levels, we
probably will not need to hold
an election for ESP at-large
board members.

Supervisory: The term of the

current supervisory at-large board
member expires on July 14,
2012. There will be an election
for this position. The current
supervisory at-large member is
eligible to run for another term.

All nomination forms must be
submitted by the deadline es-
tablished annually by the TSTA
Board (see below). TSTA will
send each nominee information
detailing board members’ re-
sponsibilities, along with a form
stating the candidate has read
the information and will accept
the responsibilities if elected.
The candidate must sign and
return this form within the
timeline adopted by the board
for the candidate’s name to ap-
pear on the ballot. Candidates
who fail to return this form are
ineligible for election.

The nomination form must be
COMPLETELY filled out and
SIGNED by the nominee. Can-
didates must comply with the
board-approved election time-
line as follows:

Thursday, March 29: Deadline

for receipt of nomination form

Monday, April 2: Deadline for 

receipt of candidate flier (for in-
clusion in delegate packets)

Friday, April 13 at 4:45 p.m.
CDT: Deadline for receipt of
candidate statement/late nomi-
nation (for candidate’s name to
appear on ballot)

Saturday, April 21: Election 
at the TSTA State House of
Delegates

Saturday, April 21: Runoff
Election (if necessary) at the
TSTA State House of Delegates

QUALIFICATIONS
• Be actively engaged in the ed-

ucation profession within the
state at the time of election

• Have held Active, ESP, or
TFA, or any combination of
Active, ESP, TFA, or life mem-
bership in TSTA for at least
three consecutive years pre-
ceding the election

• Be actively employed as a
non-supervisory member, un-
less seeking the supervisory
at-large position

• Maintain membership status
and educational position in
TSTA during term of office

• Sign and return the form ac-
cepting the responsibilities of
a board member 

The nomination form may be
submitted by any means pro-
viding verifiable evidence that it
was timely filed and includes
the nominee’s signature. Nomi-
nations received through regu-
lar mail will not be accepted.
Deliver forms to TSTA’s Center
for Executive and Governance
(CEG), 316 West 12th Street,
Austin, Texas 78701. If hand
delivered, be sure to get a hand-
written receipt from the CEG.
Fax forms to 512-486-7053 
or email a PDF version to
anezkac@tsta.org. For ques-
tions regarding the election, call
877- ASK-TSTA, ext. 1514, or
email anezkac@tsta.org.

Election of TSTA at-large Board of Directors members

TSTA BOARD OF DIRECTORS AT-LARGE POSITIONS
 I am filing for a minority position and certify that I am a non-supervisory member of TSTA.
 I am filing for an educational support position and certify that I am a non-supervisory member of TSTA.
 I am filing for a supervisory position and certify that I am a supervisory member of TSTA.

(Circle One:  Mr.   Ms.)  Name _______________________________________________________________________________

Address__________________________________________________________________________________________________

City__________________________________________________________________ State______________ Zip______________

Home Phone___________________________________ Day Phone _________________________________________________

Email _____________________________________________Last 4 Digits SSN ________________________________________

Work Site_____________________________________________________Cell Phone___________________________________

Local Association ____________________________________________________________________TSTA Region___________ 

Position _________________________________________________ School District____________________________________

ETHNIC GROUP: (Please Check)
 American Indian/Alaska Native  Black  Native Hawaiian/Pacific Islander
 Multi-Ethnic  Asian  Hispanic
 Caucasian (not of Hispanic Origin)  Other__________________________________________________________

Nomination forms must be received by March 29, 2012, by TSTA’s Center for Executive and Governance. Hand deliver to:
TSTA, Organizing Center for Executive and Governance, 316 West 12th Street, Austin, Texas 78701; or email to
anezkac@tsta.org or fax to 512-486-7053.

Signature of Nominee ______________________________________________________________________________________

N O M I N AT I O N  F O R M
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