CONSIDERATIONS FOR READING INSTRUCTION ACROSS THE CONTENT AREAS
A Back-to-School Resource for Educators
Learning to read and reading to learn should be happening simultaneously and continuously. No matter the
content area, reading instruction is vital to students’ understanding and response to informational text. The
coronavirus pandemic has brought about new challenges for instruction as learning in many school districts has
transitioned from in-person instruction to distance learning models. A variety of factors exist that educators
should consider in an effort to support literacy instruction across content areas.

Equity

Students bring diverse levels of background knowledge and literacy skills to the classroom.
Disproportionately, students from under-resourced communities as well as Indigenous, Black, Brown,
and other Students of Color lack access to support for equitable reading instruction. Without timely
interventions, these students seldom catch up with their peers and are four times as likely to drop out
of high school.1 To improve their competence and engagement in reading, we must move beyond
isolated reading skill instruction to help them access academic content through explicit instruction
and build upon students’ rich literate and cultural backgrounds to increase subject area engagement.

Access

The homework gap2—the inability of students to do schoolwork at home due to lack of Internet
connectivity—affects 27 percent of students across the nation,3 disproportionately affecting
Indigenous, Black, Brown and other Students of Color; students from low-income backgrounds; and
those living in rural communities. This gap is amplified as many districts transition to full-time or parttime distance learning models. Educators must consider the diverse circumstances of their students
and provide multiple means of instructional delivery to accommodate all students equitably.

Student
Privacy

Educators should consider student privacy and security when planning online activities. They should
use caution if they are considering learning resources and applications that are not supported by the
district; unsupported applications may not comply with federal4 and/or state student data privacy
laws.

CONSIDERATIONS TO SUPPORT DISCIPLINARY LITERACY INSTRUCTION
Opportunities to strengthen reading and comprehension skills occur across all content areas and the K–12 grade
span. Consider students’ diverse cultural, linguistic, and life experiences as opportunities to make meaningful
connections with and among students. No matter the content area, educators can tap into the intrinsic motivation
of students by providing a wide range of developmentally appropriate reading materials that tap students’
diverse cultures, interests, perspectives, and abilities. To support literacy across content areas, educators may
consider how to incorporate some of the following literacy supports in their remote learning plans:
•
•
•

Identify and pre-teach key background knowledge and vocabulary5 prior to making reading assignments;
Identify key text features,6 discuss their purpose, and model how to use them;
Plan and conduct think-alouds7 to model strategies appropriate for the assigned reading;

•
•

•
•

Set clear goals8 and a purpose9 for reading and offer students meaningful ways to respond and make sense
of what they are reading;
Supplement the text with content area journals, newspapers, trade books, graphic novels, informational
videos, documentaries, and movies that incorporate a broad range of perspectives to enhance
comprehension10;
Model comprehension strategies and fix-up strategies, such as rereading routines that include retelling and
close reading; and
Engage students in repeated oral readings, readers theater,11 and interactive peer-to-peer readings to
improve fluency.12
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